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Directed Reading/Thinking Activity
&KWL
Step 3. Confirming, rejecting or adding
to prior knowledge.

Readers who activate their prior
knowledge and use it to make sense and
construct meaning out of text, along with an
employment of interactive strategies are
likely to have a better understanding and
better recall of the information in the text.
Further readers who have specific strategies
for reading expository text and know the
peculiarities of expository text are more
efficient and make better use of the
information.

After the reading go over the
recorded information (from
step 1) and:
1. Confirm prior
knowledge.
2.-3. Add to prior
knowledge.
Evaluate predictions
Extent to which
predictions
match text
Why? Why not?

.D.R.T.A. - Directed Reading/Thinking
Activity
Step 1. Recalling prior knowledge and
setting purposes for reading.
At the beginning of a chapter,
unit or article, ask and record on
the blackboard,

4. Invite further research to
find out what students
wanted to know that the
author did n·ot tell them.

1. What do you know
about ...
2. What do you think you
know about ...
3. What would you like to
know about ...

What is a KWL?
The K-W-L strategy was developed
by Donna Ogle of National College,
and is designed to be used with
nonfiction selections in any content and
at any grade level. The letters stand for
what we know, what we want to know,
and what we learned.
K-W-L is a thinking-reading strategy
that provides readers with a framework
for constructing meaning from a text.
Readers activate their prior knowledge
(What I Know) through brainstorming.
They define their own purposes for
reading (What I Want to Know) by
generating questions they want
answered. And, they guide and monitor
their own learning by seeking answers
to their questions and confirmation of
what they thought they knew (What I
Learned). In addition, K-W-L can extend
learning beyond what has been included
in the text. If the text does not answer
some of the readers' questions, they are
encouraged to search for other authors
or articles dealing with the topic.

Anticipate from title
Overall content
Organization of material
Make predictions for subtopics
Expected information
Expected point of view of the
author
Step 2. Reading to confirm prior
knowledge and add to prior
knowledge.
Now read the article and see if
you can find the answers to your
questions about ...
a . Information presented
b. Author's point of view
expressed
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K-W-L Strategy Sheet

What We Know

What We Want To
Find Out

What We Learned
Still Need To Learn

1.

2.

Categories of Information We Expect to Use
A.

B.
C.

D.

E.
F.
G.

Based on the brainstorming and text
overview, titles, headings, graphics, students
make predictions about the content of the
text.
Using this information, the student
formulates his own questions of what he
wants to know, the "W" or K-W-L and step 2
of the D.R.T.A.
The teacher plays a major role in the
development of the students' questions by
highlighting, helping students focus their
attention and energize their reading.
The first step in both K-W-L and D.R.T.A.
is brainstorming with the students.

To deepen student thinking during
brainstorming, ask students:
Where did you learn that? or
How co4ld you prove that?
The second part of the brainstorming is to
have the students categorize the information.
(This step is best used with complex
information that lends itself to categorization.)
This is often difficult for both students and
teachers because they are not used to being
asked to think in content-structuring terms.
Usually brainstorming is simply generating a
quantity of ideas.
Most of step "W" is done as a group
activity, but each student personalizes his
own questions by writing them down on his
worksheet. These questions will focus and
guide the reading.

K-W-L uses a strategy sheet.
D.R.T.A. uses the questions.
What do you know about...
What do you think you know about ...
What would you like to know about ...
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The student then reads the text to find the
answers to his questions and confirms and
adds to his prior knowledge, or reevaluates
his predictions. This is step 2 and 3 of the
D.R.T.A. and the "W" of K-W-L.
Step "L" of K-W-L requires the student to
write what was learned from the reading. Did
the text answer the student's questions? If
questions are not answered, both K-W-L and
D.R.T.A. encourage the student to think about
additional reading that may be done to
generate needed answers.
In the discussion following readings, the
teacher helps the students relate what they
already knew about the topic and what was
learned in the passage.
The teacher also helps students to keep
control of their own inquiry process and
understand that gaining needed information
extends beyond a single article or passage.
Eileen Carr and Donna Ogle, in the
JOURNAL OF READING, April 1987, state
the "benefits can be increased further if
writing activity is added. A written component
which features concept mapping and
summarizing, expands independent learning
by helping students to think critically about
information as they organize, restructure,
and apply what they have learned."

summary becomes quite easy to write
because students can use their map as an
outline.
In Donna Ogle's study, teachers asked
students at the end of the term which of the
articles they had read and remembered.
Overwhelmingly the articles and resource
materials taught using the K-W-L are wen
remembered and recalled.
Student worksheets, saved over the year~
indicated changes in the kinds of content
categories students developed.
The benefits of using these strategies:
Readers:
• Readers will be more risk-taking in their
responses. More readers will participate
in the discussion.
• Readers will know there are many "right
answers".
• Readers will realize how important
activating "prior knowledge is in stimulating
interest in a topic".
• Readers will learn to aggressively seek
information in text instead of passively
reading each word.
• Readers will take liberties with expository
text by skimming, searching and
rereading for confirmation.

Mapping
Students can produce maps from K-W-L
worksheets. They must first categorize the
information listed under L. This done by
having students ask themselves what each
statement describes . This selecting and
relating important information from the text
is the most difficult task of constructing the
map.

Teachers:
• Teachers will have an opportunity to
learn more about how the readers think
when they read.
• Teachers will have more fun teaching.
• Teachers will learn information because
they are asking all readers to reveal
what they know and think.

Summarizing
Making a summary helps improve
comprehension (Brown and Day, 1983). Poor
readers have difficulty summarizing text
because they select information that is not
relevant to the main idea and leave out
important facts. Since students have already
organized and selected important information
when completing the K-W -L and mapping, a
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• in the kinds of questions generated by
students for self-questioning;
• in the ability to explain how answers
were constructed--" No more ha Ifanswers?"
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Indicators of teacher growth can be found:
• in the quality of questions they create or
select for use in comprehension
instruction;
• in the explicitness of their explanations
to students about the use of text
information and background information
to construct meaning.
"No more READ IT AGAIN!"

Strickland, Dorothy, and Feeley, Joan, " Using Childr'e n 's
Concept of Story to Improve Reading and Writing, " In
T.L. Harris and E.J. Cooper (Eds.}, Reading, Thinking
and Concept Development. New York: College Board,
1985.

Please note that one way of assessing the use
of Q.A.R. is NOT that students and teachers
will be able to correctly label every question
with its one and only correct Q.A.R.! No one
needs that extra layer!
Q.A.R. is a framework for thinking about
comprehension as it occurs, with or without
questions!!
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